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ABSTRACT
Following an historical discussion of graduate study

in adult education, tour models designed for a graduate study
program, since 1960, are discussed and illustrated. The models are:
(1) the Essert Model, comprised of three concentric circles
consisting of core, augmentation, and specialization courses; (2) the
Knowles Model, comprised of two concentric circles consisting of core
characteristics and optional characteristics; (3) the Nu Model,
comprised of three overlapping circles --(Insisting of administration,
teaching, and research; and (4) a theoretical model, A Model for the
Education of Professional Adult Educators, proposed by the author,
comprised of a flowchart consisting of the student and an advisory
committee. (CK)
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Associaz.ion

we are all aware, graduate study in adult education is a mare thirt'.-
or so years old. We can turn to historical treatments such as that fou;,d in
Eduaaziaa, Outlines of An Emerging Field of University Study published by the
AEA in 1964 and find from Mr. Noule's chapter that- the first full-time
of ado;: :ation in the United Sta:.ea was iuhn Willard at Teachers College,
Columbia University. The program first graducIed Ph.D's in 1935, and it is a
matter of record that Wilbur Hallenbeck and William Stacy were the first recipients
of doctorates in adult education.

If you are historically oriented -- and to stress the point that graduate
ado'.: education is a relatively new area of study in higher education -- it wasn't
until 1955 when discussions were started at Allerton Park, Illinois arona a group
of people identified as "professors of adult education." According to Watson Dicker-
man this was the first time in the history of the adult education movement that
these professors, charged with conducting graduate programs in adult education,
met tc, .::scuffs common problems and develop co7.1r.on understandings. in Dickerman's
wor:,:

The professors devoted most of their discussion to matters related to
a.e University training of adult educators, They exchanged information

current training programs, discussed elements of an adequate proAram,
.,ad pondered the nature of the responsibility a professor of adult educatio,
has for the functioning of the field as a whole.

As an outcome of the Allerton Park meeting, the professors elected to continue
their cliaogue and communicati:ns the followin:a year. They net in St. Loui
in 1956 to discuss such questions as: What should be taught in graduate coursks
in adut education? Is adult cducation supported . i a well defined body of co;;zont?
Can a.a,t education be considered a disciplir rha.., can adult education pro.asors
recra,:, train, and place leaders in the fielu to usefully assist the adult ._.;;.cation
move:ma ,,L

And these questions were asked in 1956, a mere fourteen years nice: We

a young profession -- one of the youngest. We have an estimated 650 -ac.,ale .-

1970 who fossess a doctorate in adtalt education and of that number it Is sat,

to estimate t:,at there are less than 350 who are still active as practition.ra
in the field.

"asa, back to

been iavestigated
at the University

hiszorv. The coa?entencies needed by adult educator: have
sine, roughly 1950 when Thurman White completed his .;asor. ,tien
of Chicago. White explored the similarities of %ra;aing i ,erests
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in course topics for the in-service training of adult education leaders. And,
since White defined "leaders" to mean persons who had responsibility for the manuge-
mem: of adult education programs -- not necessarily professionally committed adult:
educators who made a conscious choice to obtain academic credentials in adult
educar.on -- the investigation is of doubtful value in a discussion of doctoral
program'; in adult education.

1N'hite's findings are, however, important to us in the sense that they seem
to appy, a_priori, to professional adult educators as well as "leaders" responsible
for progrL7:s sponsored by the AAUW, public schools, proprietary schools and industrial
trailing directors sample, in his investigation. White identified the f)llowing
topics in which there was a high le,Tel of common interest:

1. Tu a better understanding of the basic needs which cause adults
to participate in educational programs;

2. To gain a clearer insight into the changing interests of ad,lts in
vocations, religion, family, leisure time activities, health and
areas of life;

3. To increase ability to apply psychological principles to the selection
of objectives;

4. To acquire techniques for relating our program more closely to the
needs and interests of adults;

5. To acquire techniques for relatiLg our program more closely to the
general needs of the community;

6. To become more skillful in recognizing the community needs and
resources that are important to adult education programs;

%. To develop a better understanding of the kinds of educational methods
most suitable for mature people;

8. To develop a better understanding of the kinds of educational materials
m.,st suita..le for mature persons; and

9. To become more familiar with procedures for "keeping up" with no.;
developments and materials for adult education programs.

Svenson completed a doctoral dissertation four years later in which he 1,-;:cwed
professional preparatioh programs for adult educators. He found that wLile f:ty-
th:ee institutions offered some kind of professional study in adult education, only
twelve were classified as having fully developed curricula. Briefly, his conc.usions

were as follows:

There were well defined training programs at the graduate level in adk,lt
education but the fact that many institutions were revising their -1i-0,0-ars
raised some doubt as to how comprehensively and carefully these proixam:
were developed.

2. There was a communicable body of knowledge of sufficient quality an.;
quantity in the area of adult education to justify its existence as
an academic area.

2
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3. People who had prepared themselves with advanced degrees in adult
education bele positions in a variety of agencies operating in this
field.

4. There is a contir-iing demand for profc?ssionally prepared adult educators.

5. Most professors of adult education knew little about graduate programs
in adult education at other institutioos.

6. L.:adership training in adult education was conducted LE many institutions
and agencies other than schools or departments of education.

7. If an interdisciplinary approach to graduate programs in adult educaticl.
.ere accepted, many colleges of education would have to change their
general requirements.

Svenson drew several implications from his investigation. Irporta: to
today's :.:Fcusion are the following questions he posed to professors of adul',:
education. What ha2pens tc students who go through your program? Are the stedents
better people as a result of your program? What is their potential for leadership
in adult education? Have you given your students the kind of experience that will
do them the most good? To re?eat this question: Have you given your students
the kind of experience that will do them the most good?

Martin cnamberlain. in 1360, completed a study 'chose purpose it was to determine
whether a graduate program in adult education could be described which night provide
some insight into the necessary education of professional adult educators. He

described an adult educator as' a full time administrator of a program o; adult
education regardless of academic prep:Iration for the field.

The procedure Chamberlain used was to identify forty-five statements of
objectives on the basis of a review of the literature and expert opinion. These

objectives were then used to develop a forced choice instrument to determine the
Lssentiality of certain competencies. The Q-sort instruments were allied to 135

people conprised of eleven different adult education groups. Ninety people responded

to the instrument.

The findings of the study resulted in a list of forty-five statements of
competencies arranged on the basis of mean scores. Preceded by 00 phrase, "The
successful professional adult educator . . . ," the top rated fifteen competencies

were presented in the following rank order:

1. believes that there is potentiality fot growth in .,cpst people.

2. Is imaginative iu program development.

3. Can comnunicate effectively -- speaks and writes well.

4. Has an understanding of th3 conditions under which' adults are rost
likely to learn.

5. Is himself learning.

6. Is an effective group leader.

3
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7. Knows himself -- his values, his trengths and weaknesses.

S. Has an open mind -- is willing to accept the ideas of others.

9. Has ao understanding of what motivates adults to participate in programs.

10. Has a strong commitment to adult education.

11. Can organize and direct complex administrative activities.

12. Has del,eloped a system of values about adult education.

13. 1;as an understanding of the structure of the community, its organizatior
and groupings.

14. Believes that innovation and experiment are necessary to the development
cf the field.

15. Believes in freedom of thought and expression.

Chamberlain further summarized the "positions" taken by the eleven groups
of adult educators which made up the total sample of his study. He round that:

1. Prof, ,sors, directors of adult education in voluntary organizations,
and observers of adult education tended to plate a higher value on
conce7,ts (the intellectual aspects). The directors also highly regarded

'7elationships to the group. Observers emphasized relationships to
society.

2. Directors of evening colleges downgraded conceits while emphasizing
skill F or the practical approach. Deans of general extension divisions
followed a similar pattern but also gave positive emphasis to values.

3. College presidents and librarians showed a slight preference for societal

relation ; hips or a global view.

4. Training directors in labor and industry stressed values and downgraded
relationships.

5. There was no describable pattern to responses of graduate students in

adult education. They showed a lack of enthusiasm for skills and group
relationships, with some emphasis of societal relationships.

6. Directors of public school adult education were similarly unclassifiable.
They hae a slight favoring toward group relationships and downgraded values.

George Aker, in 1962, performed a study for the purpose of identifying and
organizing criteria that would he u eful in evaluating and determining the effective-
ness of graduate programs in PJult education. The findings of the study revealed
that twenty-three behaviors (out of 223 identified in th- literature) were judged
to be adequate criteria for determining the achievement of educational objectives.

4
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These behaviors, described as behavioral descriptions of the objectives of
graduate study in adult education, which resulted from his investigation are presented
below. Each statement is preceded by the phrase, "The adult educator. . ."

1, Helps people control and adjust to change rather then to maintain the
status-quo.

2. Intelligently observes and listens to what is being said or done and uses
this information in guiding his response.

3. Selects and uses teaching methods, materials, and resources that are
appropriate in terms of what is to be learned and in terms of the needs
and abilities of the individual learner.

4. Helps his clientele acquire the ability for critical thinl:ing.

5. Provides an atmosphere where adults are free to search through trial-and-
error iithout fear of institutional or inter-personal threat.

6. Identifies potential leaders and help, them to develop their potentials
and capacities.

7. Makcs use of existing values, beliefs, customs, and attitudes as a starting
point for educational objectives.

8. Is actively involved in continuing study that will increase his professional
competent'..

9. Understands the role of adult education in society and is award of the factors
and forces that give rise to this function.

10. Actively shares, participates, and learns with the learners in the learning,
experiences.

11. Helps adults to actively set their goals, and provides a variety of means
and opportunities for intensive self-evaluation.

12. Identifies and interprets trend,- ta.t nave implications for adult education.

13. Has clearly defined his uniqie role as an adult educator and undarsuAlds
his responsibility for performing it.

14. "rranges learning experiences so that the learners can integrate theory and

practice.

15. Is effective in building a teaching team among lay leaders and group members.

16. Uses the process of appraisal to eva?uate programs and to hel) clarify and
change objectives.

17. Is creative and imaginative in developing new programs, and believes that
innovation and experiment are necessary for the expansion of aduit education.

18. ;takes use of the contributions of all group members thremgh the utilization
of Individual talents and abilities.
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19. Works with schools, teachers, parents, and pre-adults to assist them in
developing the motivation, attitudes, understanding, and skills necessary
for life-Jong learning.

20. Objectively presents contrasting points of view.

21. ASSUMOS the initiative in developing a strong national perception of the
importance and essentiality of continuing education.

22. Recognizes when the commu,licacion process is not functioning adequately
or when it breaks down.

23. Identifies, critically evaluates, and discusses scholarly work by
investigators in adult education and related fields.

Aker concluded that (1) each of the twenty-three behaviors studied represented
an essential part of the overall performance of the adult educa;., . , in general,
adult c:ueators need increased competence in these 'behaviors; (3) more competence is
required in some of these behaviors before graduate study than in others; and (4)
graduate programs are effective in developing competence in certain of these behaviors
whereas competence in others can be acquired better through other means.

There have been, of coutte, thecretical models for graduate study advanced ovei
the years, notably those formulated by Professor Paul Essert and Professor
Malcolm Knowles. It was upon this base that my own model wos generated.

ja 1960, after studying the field of adult education and the needs of some
three hundred grrluates of the Teachers College (Columbia University) adult education
program, Professor Essert designed what he termed "a new program in adult education."
lie described the program as three concentric circles consisting of core, augmentation,

and specialization courses. While Essert did not present a visur..1 model, the

following was derived on the basis of his verbal description of the :urriculum.

uueutatien

ecializatio

FIGURE 1

THE ESSERT MODEL FCR GRADUATE STUDY
IN ADULT EDUCATION
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Tne core of the model was described as consisting of five one-year courses
integrated by seminars with field study and guided activity in research. Specific
course titles included (1) 1,oundations and Principles of Adult Education, (2)
Structural Organization of Adult Education in Relation to Social Institutions and
Cultural Change, (3) Adult Psychology and Adult Learning, (4) Program Design and
Educational Processes for Adults, and (5) Integrative Seminar in Adult Education.
The core, it is seen, was aimed at developing a discipline of adult education and
advancing the knowledge about it.

The augmentation courses would add 'oreadth and depth to the core program,
according to Esser-Cs model. Students would take approximately one-fourth of
their program here. Courses in psychology, sociology, anthropology, economics,
philosophy and aesthetics are examples of typical augmentation courses.

Specialization courses could be selected by a student on the basis of his specific
experience and vocational goal. The courses would be limited by the criterion ti
they would be oriented toward adult life and interests, or at least have usefulness
for application to these ends. Typically, specialization courses would prepare
students to become community development specialists, adult basic education specialists,
cooperative extension workers, foreign adult education specialists, industrial adult
education specialists, and other specialists in the field.

Whiie the model described the formal. curriculum, the author suggested that some
sort of mechanism seemed desirable whereby the student undertook a self-directed
education project. It was here, according to Essert, where the iaclivi.;ual discovered
the personal waning of the learning process.

Professor Knowles, in advancing his theory of the doctorate in education,
suggested that the ideal model would be comprised of core characteristics and
optional characteristics, presented graphically as follows:

Core

Optional

FIGURE 2

THE YN.11,ES VODF1 OF THE
DOCTORATE IN iDUGATION

According to this construct, the theory says:

"Our doctors of education have a basic equipment that is corn on
but about an equal arrA of competencies that varies with each individual;
4her. you hire one of them you can be sure of getting a good a11-round

educator, but y,,u have a choice among specialized cometencies.". . .
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This construct has been called the "role theo..y" of the doctorate in education
by Knowles. He perceived the doctoral degree holder as fulfilling certain generalized
and specialized roles such that all educators possessed common competencies as gener-
alists and certain differentiated competencies as specialists. In this sense, a person
is first an educarcr and then a teacher, administrator, counselor and so on.

Knowles assumed within this framework that the cl)ctor%I. program for each student

woul be based on the individual's previous experience in developing competencies both
as an educational generalist and as a specialist. He suggested, however, that prior
to determining what learning experiences a student should have in his program, a
graduate curriculum must be defined on the basis of answers to the following questions:

1. What are the functions required in the roles of an educational generalist?

2. What are the functions required in the roles of each kind of educational
specialist?

3. are the competencies required to perform each of the above functions?

4. What are the cognitive, affective, and psychomotor learnings that make up
each competency?

5. What are the objectives, in terms of behavioral change, which will affect
these learnings?

6. What program cf learning activities will achieve these objectivs according
tr, a design that provides for continuity, sequence, and integration of the
learnings?

If a doctoral program was based on answers to these questions (or on the "role
theory"), Knowles suggested that the curriculum would be competency centered rather
than subject centered. Units of learning would be specified in terns of competencies

to be developed. Study would be directed toward the stiriJlation and guidance of

mutual inquiry by tae students and teakl,ers together. Further, the relevant role

of the sLudent would be one of responsible inquirer rather than of dependent receptor.

THE NU MODEL FOR A DOCTORAL PROCRAN IN ADULT EDUCATION

Building on these models as well as the investigations of White, Sv,:ason,
Chamberlain, and Aker in adult education, and Bereleson, Hollis, .71exner and others
in fields outside of adult education, the model for my own investigation was theorized.

The model was depicted as three overlapping circles shown in the following diagram,
It was based on 'he hypotheses tha-.;

1. The field of adult education was sufficiently well defined so as to onah1,2
professional adult educators to hold specialized positions as administrators,
teachers, and/or researchers, and
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2. The educational needs of professional ad It educators serving in position
of administration, teaching, and/or research were:

a. similar enough to determine a core of learning experiences comnon for all;

b. similar enough to determine learnin e,deriences whit% are general
for all; and

Procedure

c. different enough to determine learnii..; experiences which were specific
to Ole administrator, the teacher, the researcher.

Administration

FIGURE 3

I Core Fx2riences
II - Generalisi_s Prodcing

Experiences
AT - AdmTh::...tor-Teacher

- Teacher - Researcher

AR Administrator-Researcher
III - Administration Specialist
IV - Teaching Specialist
V - Research Specialist

THE NU MODEL FOR A DOCTORAL
PROGRAM IN ADULT LDUCATION

The study sample was made 9p of one hundred professional adult educators who
were randomly sz-.mpled from a population of 190 people. As defined in this study.
a professional adult educator (1) had an earned doctorate w:th ,,ajar omphasiF in
adult education, (2) was employed full-time in an agency or department of aduJc.
education, (3) held memtership in the field's professional association (the AC.ult
Education Association of the U.S.A.), and (4) was located in the United States.

Data were collected by the ire of a study questionnair.. which included seN..o
classification items and sixty subject matter areas. The criterion nse3 i. rating
the subject matter areas was in terms of the relevance with which the areas helped
the respondents function in their day-to-day professional roles.

Tbe questionnaire was developed by having a national jury of ten ;.rof,s4ioral
practitioners react to a pilot questionnaire. The pilot wa.; Glen revised anj submitted
to a jury of three local adult educators for further refinement. The study cuestion-
naire was administered to the sample by mail. The analysis of (Lia was base,: on a
return of ninety usable questionnaires, or ninety percent of tl.e defined sample.

Ebel's intraclass correlation procedure was used to determine extent of
agreement among the espondents' ratings of the sixty subject natter areas. The
correlation coefficients were transformed into z-scores as a way of determining the
the significance of agreement or reliability among the respondents' ratings.

9
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The t-t:ings of the subject matter areas were summated and arranged in ranked
or,er foe all respondents. This procedure was also followed in controllin'; for type
of posiLion held (thac is, for administrators, teachers, and/or icz,archers), agency
in which employed, and academic background prior to studying toward the doctorate.

The twenty highest rated subject matter areas identified by adnin strators,
teachers, and /or researchers as being relevant or exi.remely relevant to theta as
they functioned in their professional roles were used as a basis for testing the
tt,eoretical model of the study.

Findin,2s

An i.=i,e1 intraclass correlation coefficient of .977 was obtained when the date

for all respondents were analyzed. This index of reliability among raters was
trnsform-ci into a z-score of 4.12 which proved to be significant beyond the .1
per cent level of significance. It was found that on the basis of this inTormation
that zhe;o was a high degree of agreement among the respondents' ratings of he

rel.wance of the. sixty subject natter areas.

Significant intraclass correlations were also obtained when the data were
controlled for age range, years of experience in primary job responsibility, for
respondents employed in colleges and universities, for administrators, administrator-
teachers, teacher-researchers, and administrator-teacher-researchers, for respondents
who earned the doctorate fifteen or less years ago, and for persons with academic
backgrounds in the biological sciences, humanities, and social sciences. Nonsignifi-
cant correlations were obtained when the data were controlled for variables in which
there were six or less respondents zuch as for persons employed in public schools,
government agencies, voluntary associations, industrial organizations, and "ethers",
for respondents employed as teachers, researchers, administrator-researchers, and
"others" for respondents who earned their doctorates sixteen or more years ago,
and for persons with acaderrdc backgrounds in the physical sciences.

When the data were practically applied, the following subject matter areas were
described as core, generalist producing, and specialist producting areas of the

study model.

I. Core Eperiences
801 - History and Philcsophy of Adult Education
803 - Dosignihg and Evaluating Adult Education Programs
604 - Psychology of Adult Education
S05 - S(,,eiology of Adult Education

813 - Social Change
820 - Special Problems in Adult Education
840 - Motivation

II. Generalist Producing Experiences
802AT - Organization and Administration of Adult Education A.,,ncies
806AT - Methods and :'edia in Adult iduration
80SAT - Educational Psycology General Survey
50A1' - Cultural Change
810AR - Fundamental Research Techniques
83hAR - Utilization and Evaluation of Audio-Visual Aids
824TR Inter,iretng Educational Research
843TR - Social Psychology

1 p



Administration Specialist Producing Experiences
81IA Public Relations
8I21 Personnel Administration
821A - Internship in Adult Education
830A Eudget Development and Control in Education

Public S7eaking
847A - Comnunity Planning and Organization

IV. Teaching Specialist Producing F.::perienes
807T - I-:ItegratIng Seminar in Adult Education
825T Contemporary Education Tr'nds
826T - Plilolonhies of Education

V. Research Specialist Producing '>..-periences

809R Statistical Methods
817R - Research Design in Education
818R - Advanced Statistical Methods
845R Sociology of Small Groups
849R - Sociological Research Tksii_n and Analysis

It is pointed out that these subject matter areas were selected by professional
adult educators as being relevant or highly relevant to them as they carried out their
day-to-day responsibilities. As such, the areas were descriptive, not prescr:.ptive,
and represented learning experiences which were more relevant than the other thirty-
o.le subject matter areas presented in the questionnaire.

Conclusions

It was concluded that the findings of toe study supported the hypothes;s
that the field of adult education was sufficiently well defined so as to enable
professional adult educators to hold specialized positions as adrinistrntors,
teachers, and/or researchers. Further, it was concluded that the educational
needs of professional adult educators serving in these positions were similar
enough to determine a core of learning experiences common to all, similar enough
to determine learning experiences which were general for all, and different enough
to determine learning experiences which were specific to the administrator, the
teacher, and the researcher.

Recommendations fer Further Research

The following recommendations for further research developed from tne work

of this investigation.

1. While curriculum experts such as Ralph Tyler advise that curricula si;o..,i
be built, first, by assessing the educational needs of the clientele, older
research approaches might. be ',sod as a basis for determining the directi:ns

a course of studies might take. One such, approach is competency centere,

whereby the very specific competencies of practicing professional adult
educators are determined. These competencies can then be used as the a

input foci for a lattice based training system.
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2. The respondents studied in this investig,.tion identified the subject
matter areas they thought relevant or highly relevant to them as they
functioned in their day-to-day professional roles on the basis of titles
and descriptions of subject matter areas generally found in g. Iduate
school course catalogs. The findings of this study could be meaningfully
extended if each of the twenty-nine subject matter areas were described
in terms of specific behaviors the courses were designed to effect.
These behavioral objectives could then be submitted to the popu'lation
identified in this investigation. Those objectives which proved to he
relevant or highly relevant to the preparation of 'ult educators could
be grouped and combined by the process of content analysis. Entirely
new subject matter areas might evolve through suc% an investigation.

3. There is, of course, some difference between educational needs and educational
interests. While this investigation was designed to focus on needs,
there was no obvious way of determining if respondents rated the subject
matter areas in terms of their needs in performing t eir daily prressional
roles or in terms of interests ia eontiRuing their education. A wcrth,..,,ile

investigat a might be to study the interests of professional adult educators
and to capiLilize upon these interests in designing a graduate program
of studies in adult education.

4 The present investigation was concerned with determining the educational
needs of professional adult educators as they functioned in their day-
to-day roles in 1968. It is recommended that a study be conducted whic
will determine the long-range educational needs o: adult educators so
that those persons charged with administering gradua-e programs can anti,:-
pate and plan for the future changes.

5 In addition, the professional adult educator was defined as a person
r7ho had an earned doctorate with major emphasis in the field of adult
education. Since there are several hundred persons in the Un-ted States
who are employed full-time Ir an agency of adult education, but who have
their doctor's degrees in :me field other than adult education, it might
be worthwhile to replicate the present study using this group as the
pol.alation. A comparison between the results of both studies would point
out similarities and differences in the expressed educational needs of
both groups.

This study dealt only with professional adult educators who had an earned
doctorate in the field. A worthwhile investigation would be to identify
the persons who have presently terminated their graduate studies with
a aster's degree is adult education and to design a graduate program
which would be relevant to their professional preparation.

7. The data of the study revealed that proficiency in one (or more) forei,,!n
language and proficiency in computer programming were not relevant to
adult educators, generally, in carrying out their professional respona.1,..:-

ties. An investigation might be warranted whereby these research pl.e::c:encies
were studied in depth to determine if there are other tooll- of rescarc
which are relevant to the preparation of adult educators.

8. Subject matter areas in the fields of sociology, i this investigation,

generally appeared with more frequency in the highest rated subject ratter

areas than subject matter areas in educational administration and educational

12
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psychology (with the exception of research design and related courses).
While the data supports the irterdisciplinary nature of tie field of adult
education, perhaps a t,:orthwhile study would be to determine the specific
way in which conten' from sociology is used by adult educators in carrying
out their daily professional responsibilities.

In summation, the investigation provided more questions than answers. In this
sense, the study can serve as a p,int of departure for further research on the pre-
paration of professional athlt educators.

SUMMARY

The academic field of adult education is a relative ncwcomer in higher education.
have graduate programs which prepare adult educators to enter into the pro-

fession. Research on professional, preparation of adult educators has been conducted
in the past twenty ',ears. At least three models for doctoral progra;;.s ",..ve been
offered.

How graduate pro6.amL-; are started and implemented in adult education is another
question. Have they bean based on theory and founded on models? Has pri-Nious
research been utilized? Or, when a program has been started, has some dean of
contint.ng education politicked to have the school of education hire one an to
teach three courses in adult education? Following this, does a graduate program
then develop by adding required courses from psychology, sociology, general education,
business adrdnistation, low, or whatever? And, how are such programs relevar,t
to the experiences needed by professional adult educators?

The questions raised by Svenson are as appropriate today as they were sixteen
years -- or several hundred doctoral degree holders -- ago: What happens to students
who go through your program? Are the students better people as a result of your
program? What is their potential for leadership in adult education? Hava you
given your students the kind of experience that will do them the most good?

My own investigation merely adds to the knowledge generated by White, Chamber-
lain, Aker, Knowles, etc. It at least can provide some sort of base from which
a doctoral program in adult education can be built.

13
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n FURTHER MODEL TO CONSIDER

As an outgrowth of the investigation, but not a part of it, the idea of

thaorizing'a program model for the education of professional adult educators

seemed interesting and worth pursuing. The model is merely an idea for your

consideration and di.cussion. It has neither been tested nor put into prac-

tice. But, ii Thurman White's prophecy at the 1966 AEA Conference in Chicago

proves correct, as it seems to be, there will be at least one institution of

higher education in each year of the next decade beginning to offer an advanced

degree in adult education. Perhaps one of these programs, to be developed in

1971, 1974, or 1976, will test the model.

As a point of departure in the model, we have a student inputting him-

self into the program. Wa know from Mr. Houle's work that most all graduate

students in adult education have had experience in the field and after this

experience decide to gaia a formal education so that they might prepare them-

selves for advancement in the field. The students in this model, thea, come

to us of their own volition. They are highly motivated. They are older on

the average than other students entering graduate school. They have families

to support. They are task oriented to earn a degree.

While tho student has had experience in the field, the experience will

generally be limited. Some students will be experts as county agents, librarians,

home economists, counselors of adult students, ccnference coordinators, youth

agents. They will have a narrow view of the field dod will probably not know

of thL vast opportunities available to them once they earn the doctorate.

The orientation phase of the model would be ar in-depth study of the ma;v

opportunities available to the studentr, and would enable t's.em to reach a Oec.--

sion point. Should they enter another prcgram? Should they give up the idea

14
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of a graduate education? should they continue in the program and enter the

core phase? .Or, stated another way, a team of adult education professors can

use the orientation to make some determination of the student's potential success

for the adult education program and/or graduate school in general.

The student would then achieve core experiences and together with his

professors make a determination as to whether he should prepare himself as a

generalist or as a specialist.

He would then enter into a mandatory internship experience in an adult

education agency similar to that which he is preparing himself to enter. It

is during this internship where he conducts the dissertation research, completes

the requirements for the degree, and is then outputed form the formal program.

It can be seen from the model, however, that there is no real output from

the program. The student (now a degree holder) enters his first position and

through continuing education, both on-the-job and through programs planned and

executed by his graduate department, moves into a subsequent position, through

the continuing education cycle and then to another position.

The feedback loop, or advisory committee, is, in this model, perhaps the

most .1'mportant element. It is the advisory committee which keeps the graduate

program up-to-date and always responsive to the changing needs of the field

and to the professional practitioners who make up the field. Graduates, now

placed in diverse positions, combined with students in the graduate program,

and a representative body of people who employ the graduates, will provide life,

vitality and relevance to the program at every phase of the model.

operatiorally, the advisory committee would provide students as input. It

would assist in the orientation phase. It would help to teach core-producing

16
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generalist-producing, and specialist-production learning experiences. It

would help to structure competency centered goals and objectives for each

course. It would give guidance to the development of instructional media

and evaluation devices. It would provide internship positions throughout

;:he world. It would supervise students in conducting individual study and

research projects. It would give leadership to its own continuing education

experiences. It would provide its own placement agency for itself and the

graduates.

There's the idea. Do you think it will work?

17
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